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INTRODUCTION

According to the Finnish National Strategy for Lifelong Guidance 2020-2023
(Valtioneuvosto, 2020), Finland has a strongly professionalised system of
guidance by international standards, but the professional titles and qualifica-
tions of those working in the field vary. As a development proposal, the strat-
egy presents the need to draw up national descriptions of the core and special
competency of guidance work to improve the quality of guidance and
strengthen the professionalism of the field. Guidance competency refers to
the knowledge, skills, competences and attitudes required to undertake life-
long guidance roles and tasks in whichever setting career guidance is provided
(ELPGN, 2015).

This proposal for a national description of competencies for career pro-
fessionals has been developed at the Finnish Institute for Educational Re-
search of the University of Jyvaskyla as part of a development project on life-
long guidance coordinated by the Ministry of Economic Affairs and Employ-
ment, and the Development and Administrative Services Centre (KEHA
Centre).

The development of national competency descriptions is based on a lit-
erature review that examined international and national competency descrip-
tions for guidance work, which have proven to be relevant regardless of the
context or ways in which guidance services are organised. The competency
descriptions were specified and elaborated in cooperation with career pro-
fessionals and experts. The literature review and the co-creation process and
its progress, are documented in the project report on the development of
competency framework for career professionals (Vuorinen et al., 2023).



These competency descriptions for career professionals offer several
opportunities for utilisation. They can be used to examine both professional
requirements and competency in various guidance tasks. The various compe-
tency areas complement each other and together they form a comprehensive
set of competencies for both professionals and organisations. This compe-
tency can be developed as a whole or deepened for some certain competency
area.

In addition to competency descriptions, we have developed compe-
tency assessment forms (Kettunen et al., 2023). With the help of assessment
forms, career professionals and organisations can concretely assess their
guidance competency in relation to the competency descriptions drawn up.
The use of assessment forms also enables the systematic planning and moni-
toring of competency development, allowing people to develop their compe-
tency by utilising the resources and actions needed in each situation.

Several hundred career professionals and experts from different levels
of education, public and private employment and economic development ser-
vices, youth services, organisations of career professionals, student organisa-
tions, training units in the field, ministries, regional administration and expert
bodies in public administration participated in the co-creation process
(https://peda.net/ohjausosaaminen) of the competency descriptions.

The authors of the competency framework express their warm thanks
to all those who participated in the co-creation workshops and provided com-
ments on the competency descriptions for their important contribution.


https://peda.net/ohjausosaaminen

COMPETENCY FRAMEWORK FOR
CAREER PROFESSIONALS

The competency framework for career professionals consists of three main
areas: professionalism, client work and systemic competency. Together these
three main areas form a strong foundation for the shared competency of pro-
fessionals working in different settings in lifelong guidance.

A | PROFESSIONALISM refers to activities that comply with the legisla-
tion and regulations governing the field and the ethical principles of
the profession and the field.

B | CLIENT WORK refers to the ability to work professionally with cli-
ents in different situations and environments.

C | SYSTEMIC COMPETENCY refers to the ability to plan and organise
guidance work as part of regional services in accordance with local
needs and operating conditions.

The competency descriptions consist of 12 competency areas (Figure 1),
which are grouped into the three main areas described above. The compe-
tency area describes the individualised competency needed in the work of a
career professional now and in the future. Each competency area consists of
related key competency descriptions, which ensure that the transversal com-
petency required by each competency area is taken into account. In this de-
scription, the term 'client' describes all users of guidance services, whether
individuals or groups. The competency areas (A1-C4) have been divided into
smaller, more detailed sections to make the competency they contain easier
to comprehend (see Appendix 1). If the career professional's work context or
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task includes areas requiring special expertise, they have been specified in
more detail (A4.4, B1.2, C4.1).
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Figure 1 Competency areas of career professionals
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A PROFESSIONALISM

Professionalism includes ethical competency, theory- and research-based
competency, reflective competency, communication and interaction compe-
tency, and digital competency.

COMPETENCY AREA COMPETENCY DESCRIPTION

Al | Ethical competency Knowledge of the ethical principles of the field
and the ability to apply them in guidance work.

A2 | Theory- and research-based | Knowledge of key research, theoretical

competency knowledge and concepts in the field of guid-
ance and the ability to apply them in guidance
work.
A3 | Reflective The ability to identify and critically evaluate

their conceptions, values, attitudes, thinking
and operating models related to one's work as
a career professional.

competency

A4 | Communication and interac- | Skills and knowledge needed to work with cli-

tion competency ents, as well as in communication and network-
ing
A5 | Digital competency The ability to utilise digital technology in guid-
ance work.

B CLIENT WORK

Client work competency includes process competency, guidance and learning
theories, and methodological competency.

COMPETENCY AREA COMPETENCY DESCRIPTION

B1 | Process competency Ability to plan and implement guidance pro-
cesses with clients and groups.

B2 | Guidance and learning theo- | The ability to critically examine guidance activi-
ries ties and their goals based on research data and
various theoretical perspectives.

B3 | Methodological competency | The ability to utilise the key approaches and
methods of guidance in different guidance situ-
ations and contexts.

11



C SYSTEMIC COMPETENCY

Systemic competency includes lifelong guidance, systems theory competency,
networking competency and strategic competency.

COMPETENCY AREA COMPETENCY DESCRIPTION

C1 | Lifelong guidance The ability to understand guidance and its life-
long nature as a social service.

C2 | Systems theory competency | The ability to recognise guidance as part of an
individual's life planning and as a part of wider
social context.

C3 | Networking competency The ability to identify and utilise guidance net-
works and the skills to operate within them.

C4 | Strategic competency The ability to set goals for guidance, plan activ-
ities and monitor outcomes.

Competency framework as a basis for competency
assessment and development

The competency framework for career professionals provides several oppor-
tunities for utilisation. The competency framework can be used to examine
both professional qualification requirements and competency in different
tasks of guidance. A guidance professional does not need to have deep
knowledge of all areas of expertise. Combinations of different competency
areas form the required specific competency for career professionals and or-
ganisations, which can be developed as a whole or deepened for some com-
petency areas, if necessary. The career professional can examine their com-
petency with the assessment forms which have been produced in accordance
with the competency framework (Kettunen et al., 2023). This competency
framework for career professionals can be utilised, for example, as follows:

e Competency assessment: As part of the guidance work, career pro-
fessionals can use the competency framework to assess their
strengths and development needs. By comparing one's competency
with the learning outcomes defined in the framework, it is possible
to identify the necessary development areas. (See Kettunen et al.
2023)

12



Planning the training programmes: The competency framework can
be used in planning initial and in-service training and development
measures in the field of guidance.

Development of the career professionals' own competency: The ca-
reer professionals identify the competency areas which they need to
develop. They seek appropriate further training to strengthen their
competency.

Clarifying the job description: The competency framework helps to
clarify the career professional’s job description and role in the guid-
ance field. It helps to define expectations and responsibilities in dif-
ferent positions, which makes the guidance work more efficient and
transparent. Clear job descriptions also help avoid ambiguities and
conflicts in the workplace.

Comparison and benchmarking: The National Competency Frame-
work for Career Professionals can be used in making comparisons
with other career professionals. A common language and under-
standing of competency requirements promote cooperation and
benchmarking. This can help career professionals compare their
competencies and skills with other professionals in the field and
learn best practices.

Improving client services: The competency framework helps im-
prove client service skills and guidance for the clients. When the ca-
reer professional knows what skills and competencies the clients ex-
pect, they can focus on meeting these needs. Clients can also better
assess the appropriateness of services for their own needs.

Improving the quality and effectiveness of guidance: Organisers and
funders of guidance services can utilise competency framework in
defining job descriptions for guidance workers, recruiting profes-
sionals, as procurement criteria in outsourced services, and in as-
sessing the quality and effectiveness of services.

In summary, the National Competency Framework for Career Professionals is

a valuable tool for those working in the field of guidance. It helps define qual-

ification requirements, improve services, and support skills development. Its

use promotes the competency of career professionals and higher quality and

more effective guidance for clients.

13



A PROFESSIONALISM

Professionalism refers to activities that comply with the legislation and regu-
lations concerning the field and the ethical principles of the profession and
the field. Those seeking guidance must be able to trust that the persons
providing these services have the necessary knowledge and professional skills
and that they comply with appropriate ethical principles. Professionalism co-
vers competency through which the career professional positions and evalu-
ates their activities and renews their work and operating environment.

This area of expertise lays the foundation for guidance work. It outlines
competency areas that are integrated into practical guidance work. Based on
the competency descriptions, it is possible to determine the minimum re-
quirements for guidance work in accordance with one's core task and local
operating conditions, either in a public sector or as a private service provider.

Professionalism includes ethical competency, theory- and research-
based competency, reflective competency, communication and interaction
competency, and digital competency.

14



A PROFESSIONALISM
COMPETENCY AREA COMPETENCY DESCRIPTIONS
Al | Ethical competency A1.1 Legal and administrative requirements
A1.2 Professional responsibility
A1.3 Ethical principles
A1.4 Guidance relationship
A2 | Theory- and research-based | A2.1 Theoretical knowledge
competency A2.2 Applying theoretical knowledge
A2.3 Research in the field of guidance
A3 | Reflective competency A3.1 Reflective professional practice
A3.2 Developing personal competency
A4 | Communication and interac- | A4.1 Clear communication
tion competency A4.2 Goal-oriented interaction
A4.3 Reflexive communication
A4.4 Professional communication
A5 | Digital competency A5.1 Technology in guidance
A5.2 Technology in the guidance process
A5.3 Collaborative use of technology
A5.4 Systematic development of using tech-
nology in guidance
A1 Ethical competency

Ethical competency refers to knowledge of the general and ethical principles

of the field and the ability to apply them in guidance work. The ethical princi-

ples form the framework and practical guidelines for career professionals.

A1.1 Legal and administrative requirements

Career professionals carry out guidance work and produces guidance services

in accordance with the legislation and administrative regulations in their field.

The career professional has knowledge and understanding of

* the essential legislation concerning guidance and its operational context

* legislation on equality and non-discrimination

15



the up-to-date content of the legislation, administrative regulations, and
basic concepts in their field

internal policies and operating instructions of their organisation
international agreements which Finland is committed to and which relate
to the organisation of guidance

The career professional is able to

carry out guidance work and provide guidance services in accordance with
up-to-date legislation and administrative regulations concerning their field
act in accordance with the ethical principles of their field

document client processes appropriately while ensuring the protection of
client data

See also section C4.1 Contextual

A1.2 Professional responsibility

Career professionals are aware of the boundaries of their profession and com-

petency and acts accordingly.

The career professional has knowledge and understanding of

the boundaries of their profession, professionalism, and competency
possible situations and factors in which the boundaries of one's profession
and one's competency might be reached

the importance of one's own working ability and well-being

The career professional is able to

act in accordance with ethical principles in their work
maintain a professional interaction between career professional and client
describe their expertise and its boundaries to the client
operate within the boundaries of their profession and competency (see
also sections B3.2 Reflecting and setting and C3.1 Multiprofessional net-
working)
consult representatives of other professional groups when the client's sit-
uation so requires
refer the client to the services provided by another professional group if
necessary

16



document the procedures and decisions agreed with the client

clearly state in communication when they’re acting in their capacity as a
professional and when as a private person

take care of their well-being and ability to work

A1.3 Ethical principles

Career professionals act in accordance with the ethical principles of their field.

The career professional has knowledge and understanding of

the ethical and philosophical principles of guidance

the ethical essence of guidance work

the content of the work, service channels and situations where ethical
guestions may arise

their personal values, concepts of humanity and ethicality

key international and national ethical guidelines and principles in their field
the time and context constraints of theories, approaches and forms of
work and their applicability to the respective guidance process

factors influencing ethical consideration from the perspectives of differ-
ent parties

bias issues related to the job and the operating environment

The career professional is able to

act professionally in accordance with international and national ethical
principles in the field
critically evaluate their activities as career professionals and acknowledge
how their values, understanding of humanity and ethical thinking are im-
pacting their work
assess the applicability of the theories, approaches and forms of work
used to the respective guidance process (see also section B2.4 Guidance
theories)
work in a way that the client's interests are at the centre of operations
act in their work promoting equity, equality and justice
use collegial discussions to support ethical considerations
consult the appropriate experts in case of solution requiring ethical con-
siderations
examine the risks and benefits of different options

17



independently make ethically justified decisions in their work

bring forward ethically justified perspectives in organisation’s guidance
work

make initiatives to promote ethical reflection and action within their pro-
fessional networks

A1.4 Guidance relationship

Career professionals act according to ethical principles in the guidance rela-

tionship (see also section A4.2 Goal-oriented interaction).

The career professional has knowledge and understanding of

the diversity of clients and their different backgrounds (needs, functional
capacity, abilities, competency, circumstances, values, culture, gender
identity, religion, etc.)

conflicts of interest that may affect the objectivity of the career profes-
sional during a guidance process

legislation regarding the recording and storage of client-related data as
well as their organisation’s directives and operational policies

The career professional is able to

ensure that their client is aware of their legal rights and responsibilities
act in accordance with the ethical professional principles in situations of
conflicts of interest

act accordingly in situations where a client raises concerns that the career
professional is not adhering to ethical principles in their work

promote accessibility and equality in their work

explain to clients the rationale and basic principles of storing their infor-
mation

inform clients where their information is stored, how it is protected and
how long it is going to be preserved

ensure that the client gives their permission to store the necessary infor-
mation

ensure that the client gives their permission for their information to be
shared between different actors if necessary

18



A2 Theory- and research-based competency

Theory- and research-based competency refers to knowledge of the key re-
search, theoretical knowledge and concepts of the field of guidance. Based
on this, the career professional selects the most appropriate approaches,
methods and service channels for the client and the groups.

A2.1 Theoretical knowledge

Career professionals base their work on the key theories and research data
of the field. Through theoretical knowledge, career professionals can also per-
ceive the goals of their guidance work and what approaches can be used to
achieve them.

The career professional has knowledge and understanding of

* the multidisciplinary knowledge base in the field of guidance that includes
different disciplines and perspectives

* key theories in the field of guidance and their different approaches

» key theories and approaches of disciplines related to guidance work

The career professional is able to

» describe the multidisciplinary knowledge base of the field of guidance

» describe the basics of the key theories in the field of guidance and their
application in guidance work

» describe the key theories of different disciplines related to the field of
guidance and their significance in guidance work

* beinformed about developments regarding the theoretical research in the
field

A2.2 Applying theoretical knowledge

Career professionals apply a wide range of theories in their guidance work.
Career professionals select the most appropriate theories, approaches and
work methods for the client's situation.

19



The career professional has knowledge and understanding of

+ the key theories and approaches in the field and their underpinning prin-
ciples based on research

+ the theoretical basis of chosen forms of work, approaches and interven-
tions and how to apply them in client work

The career professional is able to

* integrate the theoretical frameworks of guidance seamlessly into their
work

» describe how they apply theoretical knowledge in their work

* describe the basis of the fundamental theories in their field from which to
choose the most appropriate working methods for the client's situation

» use their theoretical knowledge to form an applicable theory of use on
which to base their work

+ collect sufficient information about the situation of their clients and the
groups to choose the most appropriate approaches and forms of work

» choose the most appropriate theory-based approaches and forms of work

» evaluate and, if necessary, update their approaches and working methods
based on the latest research

A2.3 Research in the field of guidance

Career professionals follow research and literature in the field of guidance as
well as publications by parties and disciplines relevant to their work. Keeping
up with the research is closely linked to other competencies and the contin-
uous development of one's professional competency.

The career professional has knowledge and understanding of

* the most relevant and comprehensive sources of information in the field
of guidance, as well as research organisations and communities that pro-
duce relevant information to the field

The career professional is able to
* obtain research-based information relevant to their work
» assess research-based information’s applicability to their work
» apply research-based information in their work and in the planning, imple-
mentation and evaluation of guidance services
20



+ promote the production, planning and implementation of relevant re-
search material concerning their work and its operating conditions (see
also section C1.1 Guidance in society)

» apply research-based approach and basic research methods in developing
their work

* share the acquired research-based information with colleagues and col-
laborative partners

A3 Reflective competency

Reflective competency refers to the career professional's ability to identify
and critically evaluate the basic conceptions, values and attitudes related to
working as a career professional, as well as thinking and operating models. It
also means the ability to assess the ethical and philosophical principles behind
one's actions and thinking, as well as the acquisition of their professional iden-
tity and competency. Reflective competency enables a critical and transfor-
mational approach in the refinement of one's work and in the development
of the various operating environments of guidance in collaboration with cli-
ents, various actors and stakeholders in their field.

A3.1 Reflective professional practice

Career professionals critically evaluate, refine, and renew their work in col-
laboration with clients, colleagues, various actors in guidance and stakehold-
ers.

The career professional has knowledge and understanding of

* underpinning principles and features of critical reflection

* underpinning conceptions, values and attitudes as well as thinking and op-
erating models related to working as a career professional (see also sec-
tion B2 Guidance and learning)

« the boundaries of their profession and competency (see also A1.2 Profes-
sional responsibility)

» the background and societal basis for organising guidance (see also section
C1.1 Guidance in society)

« the systemic nature of guidance (see also section C SYSTEMIC)
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The career professional is able to

evaluate the ethical, theoretical, and philosophical principles behind their
activities and their impact on guidance work (see also section B2.6 Guid-
ance philosophy)

critically examine their activities in different guidance relationships and
guidance-related processes in accordance with the ethical guidelines and
principles of the field

assess the development of their competency and professional identity,
and identify their strengths and areas for development

identify and evaluate the outcomes and impact of their activities from the
perspective of the individual, the guidance process, and their organisation
and the wider society

critically evaluate and renew their work in cooperation with clients, vari-
ous collaborative partners and stakeholders

describe the role and locus of guidance as part of the basic task of their
own organisation and policy sector

A3.2 Developing personal competency

Career professionals commit to identifying their personal areas of develop-

ment and to continuous improvement of their professional expertise.

The career professional has knowledge and understanding of

the importance of lifelong learning and continuous professional develop-
ment in their work

goals, contents and areas related to their work as well as competency re-
quirements (see also section C4.1 Planning and organisation)

the potential of current and future technologies in guidance work

further education and training relevant to their professional development
funding opportunities that allow focusing on developing their competency
factors affecting their work ability and well-being
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The career professional is able to

critically evaluate their and the work community's guidance activities in
relation to changes and megatrends in their operating environment
assess the impacts of legislation, the operating environment and the or-
ganisation's policies and operating instructions from the perspective of
their work

update their job description and competency to meet any changes affect-
ing their work

assess the potential of current and future technologies and their use in
their work

evaluate their performance and identify their strengths and areas for de-
velopment

create and maintain a personal development plan

apply for further education and training that supports the development of
their competency

develop their work based on feedback from clients and other profession-
als

assess the development of their competency and professional expertise
share their experiences within their professional networks and participate
in professional discussions in the field

assess and promote their work ability and well-being

A4 Communication and interaction competency

Interaction and communication competency covers the skills and knowledge

needed in multichannel client work, communication of guidance issues, and

working in multisectoral cooperation and networks.

A4.1 Clear communication

Career professionals use oral, written and visual communication in clear and

easy-to-understand way. They communicate in a transparent and accessible

manner in different interaction situations and are able to take into account

the clients' different abilities to receive and understand the career profession-

al's communication.
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The career professional has knowledge and understanding of

the importance of accessibility in communication

factors promoting and limiting effective communication

the importance of multiliteracy in their work

possibilities and limitations of different communication channels

the potential impact of varying background factors of career professionals
and clients (e.g. language, values, culture, life experiences, ability to study)
on communication

the principles for culturally conscious communication

the importance of verbal and nonverbal communication

an appropriate and clear writing style and the importance of text format-
ting

the importance of visual communication in guidance work

The career professional is able to

use appropriate language and communication channels with clients and
groups

take into account the interaction skills and readiness of clients of different
ages

adjust the tone, speed and intensity of their use of language

ensure that non-verbal communication, such as gestures and facial ex-
pressions, supports and complements verbal communication

avoid using difficult-to-understand language, abbreviations or profes-
sional terms in communication

A4.2 Goal-oriented interaction

Career professionals utilise various channels, methods and tools in communi-

cation and interaction.

The career professional has knowledge and understanding of

the differences between professional interaction and informal communi-
cation
the possibilities and limits of professional interaction in guidance
that their orientation (see also section B3.2 Reflecting and setting ) to the
interaction and communication situation lays the foundation for a goal-
oriented guidance process

24



factors that either promote or limit active message reception

the potential impact of different backgrounds of career professionals and
clients (e.g. language, language register, values, culture, life experiences)
on mutual communication and interpretation of the meanings of messages
the importance of verbal and nonverbal communication

the importance of using different types of questions throughout the guid-
ance process

The career professional is able to

create a multichannel, accessible, functional, and efficient guidance situa-
tion, process and environment according to the client's needs (see also
section A1.4 Guidance relationship)

act in an interactive situation where the goals of the guidance process are
at the core

creates a confidential guidance relationship and maintains it through in-
teraction

actively receive messages from another person or group members

clarify spoken and written language where necessary

form an understanding of the communication of the client or group mem-
bers

reflect on what the client or group wishes to communicate

avoid making interpretations based on assumptions

ensure that their verbal and non-verbal communication remains con-
sistent

conveys sensitivity, interest and attentiveness in individual guidance and
group situations

enhance interaction and joint knowledge formation

promote the formation of shared understanding, as well as mutual trust
and acceptance

take into account the non-verbal communication of the client or the group
and react to it accordingly

respect the personal physical space of others and maintain the necessary
distance in the interaction

25



A4.3 Reflexive communication

Career professionals know how to communicate through verbal and literary

means as well as in real time and in a delayed manner, enabling the dialogue

between them and their clients or groups. The same principles apply to all

professional interaction situations in which the career professionals partici-
pate.

The career professional has knowledge and understanding of

the importance of reflexive communication in processes involving reflec-
tion, change and development of clients and groups

the effects of different question formats on the guidance process, the ac-
tivities of clients and groups, and experiences in guidance situations

the effects of different interventions on the guidance process and the
achievement of goals

the significance of their and the client's thinking, actions, emotions, and
background assumptions in guidance

the impact of culture, growth environment and the surrounding society on
an individual's way of thinking and actions

the importance of critical reflection in interaction situations

The career professional is able to

interpret the changing world around them and perceive its cultural diver-
sity

utilise appropriate questions and means of interaction with the client or
group

confirm to the client that they have understood their message and per-
spective

summarise the content of dialogue with the client

provide guidance in interaction with clients to examine their thoughts,
feelings and behaviour and to promote their self-knowledge

use guidance-related methods and tools of interaction, such as clarifica-
tion, mirroring, feedback, targeting and summarising in addition to differ-
ent question forms

appropriately use confrontation in situations where it can promote reflec-
tion and achievement of goals by the client or group
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focus on the interaction situation and take into account factors that may
encourage or disturb the client's or group's focus

A4.4 Professional communication

Career professionals communicate as experts in, for example, client work or

the collaborative reflection of guidance issues in different networks. They

may also represent the professional field in teaching, public information

events, publications, as a member of working groups and in collegial and mul-
tisectoral cooperation.

The career professional has knowledge and understanding of

the importance of appropriate presentation style and content formatting
depending on the context and target audience

the significance of the backgrounds and different perspectives of the peo-
ple in interaction

the significance of societal interaction for the core task of guidance

The career professional is able to

work with diverse people and maintain professional relationships and net-
works

act as a representative of their professional field and organisation in com-
munication situations

summarise both the guidance process and joint discussions

choose the main priorities of the issue they are presenting

define the goal and content of their message according to the target au-
dience

present issues in a convincing way in different public contexts

actively participate in collaborative work in accordance with the agree-
ments made with the parties involved

promote and develop their communications so that working in groups in
their work community and multisectoral networks is goal-oriented, func-
tional and efficient
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Contextual variables

Basic education

The career professional has knowledge and understanding of

the importance of the communication and interaction competency re-
quired in multisectoral and multiprofessional collaboration and when col-
laborating with guardians and employers

the skills and readiness of pupils of different ages and backgrounds to in-
teract and receive communication and information

The career professional is able to

plan and carry out lessons, group and interaction situations and commu-
nication, taking into account the skills and readiness of pupils of different
ages and backgrounds

act in multisectoral, multiprofessional and interaction situations with
guardians and employers

clearly describe to pupils and guardians the contents and availability of
guidance and student welfare services

Secondary education

The career professional has knowledge and understanding of

the importance of the communication and interaction competency re-
quired in multisectoral, multiprofessional collaboration and when collabo-
rating with guardians and employers

the skills and readiness of students of different ages and backgrounds to
interact and receive communication and information

the principles and ethical issues concerning the marketing of education

The career professional is able to

plan and carry out lessons, group and interaction situations and commu-
nication, taking into account the skills and readiness of students of differ-
ent ages and backgrounds
act in multisectoral, multiprofessional and interaction situations with
guardians and employers
clearly describe to students, guardians and partners the content and avail-
ability of guidance and support services

28



present the activities and training programmes of the educational institu-
tion in a versatile and clear manner

take into account the different readiness of target groups to respond to
different marketing approaches

Higher education

The career professional has knowledge and understanding of

the importance of communication and interaction competency required
for multisectoral and multiprofessional cooperation in their work

the skills and readiness of students of different ages and backgrounds to
interact and receive communication and information

principles and ethical issues concerning the marketing of education pro-
grammes

The career professional is able to

plan and implement interaction situations and communication, taking into
account the skills and capabilities of students of different ages and back-
grounds

act in multisectoral and multiprofessional interaction situations

clearly describe to students and other professionals the content and avail-
ability of guidance and support services

present the activities and educational programmes of the educational in-
stitution in a versatile and clear way

take into account the different readiness of marketing target groups to
receive the message

Employment services

The career professional has knowledge and understanding of

the importance of communication and interaction competency required
for multisectoral, multiprofessional and working life cooperation in their
work

the skills and readiness of clients of different ages and backgrounds to
interact and receive communication and information
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The career professional is able to

* plan and implement interaction situations and communication, taking into
account the skills and capabilities of clients of different ages and types

* act in multisectoral and multiprofessional interaction situations

* clearly describe to clients and other professionals the content and availa-
bility of guidance and other services and forms of support

Ohjaamo One-Stop-Guidance Centers

The career professional has knowledge and understanding of

* the importance of communication and interaction competency required
for multisectoral, multiprofessional and working life cooperation in their
work

» the skills and readiness of clients of different ages and backgrounds to
interact and receive communication and information

The career professional is able to

* plan and implement interaction situations and communication, taking into
account the skills and capabilities of clients of different ages and types

* act in multisectoral and multiprofessional interaction situations

» clearly describe to clients and partners the content and availability of guid-
ance and other services and forms of support

A5 Digital competency

Digital competency covers knowledge and skills that enable the safe, reliable,
and critical use of technologies and systems in guidance work. It includes the
ability to use digital tools and services at different phases of the guidance
process and the ability to integrate technology into the guidance process col-
laboratively. Collaboration in this context means integrating technology into
the guidance process in such a way that it enables joint learning, knowledge
sharing and collaboration among clients, groups or other stakeholders. This
can take place, for example, in online communities or virtual learning environ-
ments. Digital competency also includes all the new skills related to commu-
nication, working and networking.
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A5.1 Technology in guidance

Career professionals utilise digital technology in guidance efficiently and ap-

propriately.

The career professional has knowledge and understanding of

the role of digital technology in guidance work and its impact on the guid-
ance process

different digital tools and solutions that are relevant to the guidance pro-
cess

clients' varying needs and capabilities to use digital technology in guidance
the importance of digital guidance materials” accessibility

opportunities and limitations of digital technology in guidance work

the importance of data protection and privacy when using digital technol-
ogy in guidance work

the role of digital technology in supporting their professional development
and its impact on expanding and updating their competency

The career professional is able to

choose the most appropriate digital tools and solutions for different guid-
ance situations based on the client's or group's needs

select and use digital guidance resources that are accessible

use digital technology to store data and protect client data in compliance
with applicable data protection regulations and practices

assess the impact of digital technologies in the guidance process and, if
necessary, make changes to the technologies used to improve the quality
of the guidance process

use digital technology in the development of their professional expertise,
for example, by participating in online training, following online content
related to the field and participating in professional networks

comply with the principles of data security and privacy in the use of digital
technology and ensure the secure storage and protection of client data
continuously develop their competency and keep up to date with techno-
logical development and its impact on guidance work by adapting their
activities and methods to meet the opportunities and challenges posed by
technology
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A5.2 Technology in the guidance process

Career professionals utilise digital technology seamlessly in the guidance pro-

cess.

The career professional has knowledge and understanding of

how different digital tools and applications can support different guidance
phases, such as data collection, goal setting and monitoring

the special features and suitability of different digital interaction channels,
such as video calls, chats and email, in guidance situations

the importance of accessibility of digital guidance materials

clients' different needs and preferences in the use of digital technology in
guidance

potentials and challenges of digital technology during the guidance pro-
cess

how to integrate digital technology seamlessly into guidance so that it
supports the guidance process and the achievement of the client's or
group's goals

The career professional is able to

select and utilise appropriate digital tools and applications for different
phases of guidance process, guidance situations and client groups

select and use digital guidance materials that are accessible

use digital technology in data collection and analysis to better understand
the client's situation and design guidance process

provide clients with support and guidance in using digital technology if it
is new or challenging for them

apply good interaction skills and practices in the digital environment, such
as clear and easy-to-understand communication, active listening and em-
pathy

assess the impact of digital technology in the guidance process and, if nec-
essary, make changes to its use, content and methods

create and maintain a digital environment that supports guidance process
and the achievement of client goals

keep digital technologies as part of the continuous development of their
guidance process and adapt to technological changes
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A5.3 Collaborative use of technology

Career professionals promote the collaborative use of digital technology in

the guidance process, enabling group-based guidance and peer support for

clients and other stakeholders. They take advantage of the possibilities and

tools of digital technology for professional collaboration to achieve common
goals.

The career professional has knowledge and understanding of

how digital technology can be used to support collaborative guidance and
peer learning, and how different technologies enable group-based inter-
action and information sharing

how to create a safe and supportive environment for group-based use of
digital technology

how to take into account the varying capacities and needs of participants
in the use of digital technologies

how digital technology can progress group dynamics and community
building during the guidance process

the potential of digital technologies for professional collaboration to
achieve jointly agreed goals

The career professional is able to

plan and implement collaborative guidance activities with the help of dig-
ital technology, selecting tools and methods according to the needs of the
group

provide guidance with the group in the use of digital technology and pro-
vide support to participants when needed

create a safe and open atmosphere that encourages participants to share
their experiences and learn from each other

apply good interpersonal skills and practices in the digital environment,
such as clear and easy-to-understand communication, active listening and
empathy

utilise different facilitation methods to promote interaction in digital envi-
ronments

take different learning approaches into account and offer diverse learning
opportunities utilising digital technology with a group
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monitor and evaluate the effects of the use of community-based, group-
based digital technology on the guidance process and, if necessary, make
changes in accordance with the set goals and the needs of the group
take advantage of the possibilities and tools afforded by technology for
professional collaboration to achieve jointly agreed goals

A5.4 Systematic development of using technology in guidance

Career professionals utilise new technological solutions in the field and pro-

motes their use in the guidance process.

The career professional has knowledge and understanding of

the rapid development of digital technology and its impact on guidance
work

how digital technology can enhance the guidance process and improve the
quality of client service

how to monitor and evaluate the impact of the use of digital technologies
and make changes if necessary

how integrating digital technology into guidance work can impact their
professional development opportunities

The career professional is able to

monitor the development of digital technologies and stay aware of new
technological solutions that can support the guidance process

assess in their work how digital technology could improve the availability
and quality of services

develop their competency and actively acquire new technological skills,
tools and applications

listen to and take into account feedback from clients and colleagues on
the use of digital technology and develop their work based on it

keep up to date with the best practices in their field and share information
about the efficient use of digital technology in guidance work with their
colleagues
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B CLIENT WORK

Client work competency refers to the ability to work professionally with cli-
ents in different situations and environments. Client work includes providing
up-to-date information, guidance, solving individual questions and carrying
out deeper counselling processes between career professionals and client
groups. It covers multichannel interaction competency and building a confi-
dential client relationship. Multichannel information, advice and guidance ser-
vices may include on-site visits, real-time or delayed remote services, video
conferencing or telephone services.

Client work competency includes process competency, guidance and
learning theories, and methodological competency.
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B CLIENT WORK

COMPETENCY AREA COMPETENCY DESCRIPTIONS

B1 | Process expertise B1.1 Features of the guidance process
B1.2 Guidance as a process

B1.3 Outcomes and impact of the guidance
process

B2 | Guidance and learning theo- | B2.1 Developmental and life span theories
ries B2.2 Career development theories

B2.3 Society and working life

B2.4 Guidance theories and models

B2.5 Lifelong learning

B2.6 Guidance philosophy

B3 | Methodological competency | B3.1 Information retrieval and management
B3.2 Reflecting and setting goals

B3.3 Client-oriented guidance process
B3.4. Evaluation

B1 Process competency

Process competency refers to the ability to design and implement guidance
processes that focus on individual situations or longer-term learning goals of
clients and groups. Process competency is related to guidance, where individ-
uals of all ages learn to recognise their competencies, skills, limitations, inter-
ests and values and to reflect them against the opportunities offered by their
environment. Competency is also needed in processes where individuals
make and implement meaningful plans and decisions related to their educa-
tion, career path, leisure time and livelihood.

B1.1 Features of the guidance process

Career professionals view guidance alongside the client's development and
change process as a multiprofessional, multisectoral and multi-administrative
service process and societal activity. The multichannel services used in guid-
ance may include on-site visits, real-time or delayed remote service, video
conferencing or telephone services.
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The career professional has knowledge and understanding of

the different starting points and capabilities of individuals and groups to
plan and make decisions concerning their future

the different life experiences, life phases and different social and eco-
nomic situations of individuals and groups as the starting point for guid-
ance processes

factors, preconditions and resources affecting the organisation and provi-
sion of guidance services

the key stakeholders behind the organisation of guidance

the role of guidance as part of education, economic, youth and social and
health policies (see also C1.3)

common goals of different government sectors and policies concerning
the organisation of guidance

different service channels for the guidance provision

The career professional is able to

consider guidance as part of individuals’ and groups’ life processes
consider guidance as goal-oriented interaction situations

consider guidance-related incidents in the context in which they occur
consider guidance as an individual's subjective right

conduct guidance work and produce guidance services through multiple
channels in individual and collaborative processes that meet client needs

B1.2 Guidance as a process

Career professionals take the information, interaction, and process dimen-

sions of guidance into consideration. The information dimension concerns the

individual's knowledge of themselves, the possibilities of the operating envi-

ronment and the individual's relationship with their operating environment.

The interaction dimension is related to building and maintaining a guidance

relationship and a working alliance. The process dimension covers under-

standing the way of making decisions and the connections between the fac-

tors behind these decisions and the decisions made.
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The career professional has knowledge and understanding of

the process nature of guidance in clients' independent work, staff-assisted
work, individual and group guidance facilitated by career professional, and
collaborative processes in different contexts

the importance of the content, interaction, and process dimensions of
guidance

the particular situation, readiness and needs of the client and groups as a
whole as the starting point for guidance

the difference between individual guidance sessions and long-term guid-
ance processes

the significance of the overall structure of the guidance process and its
different phases

the differences in power dynamics between a career professional and
their client and variation in their role depending on the forms of guidance

The career professional is able to

assess their clients’ and groups’ situation and service needs together with
them

assess the client's initial situation and choose an appropriate approach and
working method based on the situation, context and service needs of the
client and the groups

structure the client's situation and possibilities for action during the guid-
ance into an understandable whole

plan, implement, evaluate, manage, develop and renew guidance pro-
cesses, taking into account the context, diversity of different client groups
and backgrounds as an underpinning resource for guidance

agree with the client and the groups on a process for defining the goals
and boundaries of guidance

assess, together with the client and the groups, whether the guidance pro-
cess is appropriate in relation to their situation, context and need for ser-
vice

work with the client and groups to create a shared understanding of the
guidance process and how to achieve goals
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Contextual variables

Basic education

The career professional has knowledge and understanding of

the goals set for guidance in the core curricula for comprehensive and up-
per secondary general education and in requirements for vocational qual-
ifications, as well as the areas and operating models of guidance

the goals and operating models of guidance and counselling described in
the education provider's and the school's operational plan for guidance
linkages between guidance and counselling and student welfare services
and other school activities

The career professional is able to

construct a guidance process as a goal-oriented continuum that utilises
different approaches and methods, such as classroom activities, group
guidance, individual guidance, familiarisation with working life, site visits
and multiprofessional and multisectoral collaboration plan and implement
sessions in which students learn and acquire self-assessment skills

assess pupils' needs for guidance and support by utilising various guidance
methods and tools

General upper secondary education

The career professional has knowledge and understanding of

the goals set for guidance in the core curricula for comprehensive and up-
per secondary general education and in requirements for vocational qual-
ifications, as well as the areas and operating models of guidance

the objectives and operating models of study counselling described in the
education provider's and upper secondary school’s operational plan for
guidance

linkages between guidance and counselling and student welfare services
and other upper secondary school activities

The career professional is able to

construct a guidance process as a goal-oriented continuum that begins

from enrolment to education and continues to completing the degree and,

if necessary, even after studies as a bridge to enrolment for further
39



education, organise guidance support for students who need personalised
solutions in transition to upper secondary general or vocational education
collaborate with group tutors to achieve the goals of guidance in upper
secondary school

construct guidance process as a continuum that utilises different operat-
ing models, such as individual study plans drawn up by students, classroom
activities, group and individual guidance, familiarisation with working life,
site visits and multiprofessional and multisectoral cooperation

plan and implement sessions in which students learn and acquire self-as-
sessment skills

assess students' needs for guidance and support by utilising various guid-
ance methods and tools

Vocational education and training

The career professional has knowledge and understanding of

the goals set for guidance in the core curricula for comprehensive and up-
per secondary general education and in requirements for vocational qual-
ifications as well as the areas and operating models of guidance

the objectives and operating models of guidance and counselling de-
scribed in the guidelines of the education provider and educational insti-
tution

linkages between guidance and counselling with student welfare services
and other activities of the educational institution

The career professional is able to

construct a guidance process as a goal-oriented continuum that begins
from enrolment to education and continues all the way to completing the
degree

collaborate with the teachers and other actors in order to achieve the ob-
jectives of guidance

construct a guidance process as a goal-oriented continuum that utilises
different approaches and methods, such as individual competency devel-
opment plans, classroom activities, group guidance, individual guidance,
work-based learning, site visits and multiprofessional and multisectoral
collaboration to organise guidance support for students who need
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personalised solutions in transition to upper secondary general or voca-
tional education

plan and implement sessions where students learn and acquire self-as-
sessment skills

assess students' needs for guidance and support by utilising various guid-
ance methods and tools

Higher education

The career professional has knowledge and understanding of

the objectives and contents set for guidance at the educational institution
and the division of labour between professionals
linkages between guidance and other student support services

The career professional is able to

construct a guidance process as a goal-oriented continuum that begins
from enrolment to education and continues to the completion of the de-
gree

collaborate with academic tutors and other staff to achieve the goals of
guidance

construct a guidance process as a goal-oriented continuum that utilises
different approaches and methods, such as individual learning plans, group
guidance, individual guidance, work-based learning, site visits, career guid-
ance, and multiprofessional and multisectoral collaboration plan and im-
plement sessions in which students learn and acquire self-assessment
skills

assess students' needs for guidance and support by utilising various guid-
ance methods and tools

Employment services

The career professional has knowledge and understanding of

target groups and supply of employment services

the connection between clients' health factors or limitations and work
ability and employability

forms of support and services available to clients

41



The career professional is be able to

cooperate with other personnel to achieve the goals of guidance
cooperate with outsourced support services

utilise existing tools to assess clients' situations, service needs and em-
ployability

identify clients' capabilities and, if necessary, arrange work ability exami-
nations or other expert assessments in order to investigate different work,
entrepreneurship and education options and to specify their career plans
identify psychological or other barriers to employment and work through
these in a goal-oriented approach

construct a guidance process as a goal-oriented continuum that utilises
different operating models, such as clients' employment plans, job coach-
ing, job search and career coaching, career guidance, work and training
trials, as well as multiprofessional and multidisciplinary cooperation
provide guidance with clients to identify and articulate their skills in order
to enhance their employability

use psychological assessment methods and tasks with the client's consent
as part of the guidance process (applies only to licensed psychologists)
guide people with partial work ability in finding employment

inform clients on the range of services and forms of support available,
where appropriate

Ohjaamo One-Stop-Guidance Centers

The career professional has knowledge and understanding of

client groups and key features of Ohjaamo One-Stop-Guidance Centers
forms of support and service provision available to their clients

The career professional is able to

construct a guidance process as a goal-oriented continuum that utilises
multisectoral cooperation

collaborate with teachers and other actors in educational institutions to
achieve the goals of guidance

inform clients on the range of services and forms of support available,
where appropriate
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B1.3 Outcomes and impact of the guidance process

Together with the client, the career professionals systematically evaluate the
result and impact of the guidance process. The evaluation focuses on the pro-
cess and the outcomes, skills achieved and observed changes in the client's
situation. The evaluation of outcomes and impact requires continuous evalu-
ation of the guidance process in terms of how the process proceeds, how the
career professionals commit to the provision and development of the service,
how the guidance meets the needs of the user groups, how clients participate
in the process and its planning, how effective the guidance relationships and
operating models used are, and how the evaluation findings are utilised in the
development of services.

The career professional has knowledge and understanding of

» the significance of evaluating the outcomes and impact of individual guid-
ance processes from the perspective of developing their work

» the significance of the evaluation of the result and impact of guidance pro-
cesses from the individual's perspective

» factors having an impact on the outcomes of the guidance process, such
as context, the client's life situation, social networks and available services

* methods and criteria for evaluating the outcomes and impact of the guid-
ance process

* how to define assessment targets and criteria for verifying the outcomes
and impact of guidance processes

» the outcomes of the guidance process, the development of the client's
skills and changes in the situation

The career professional is able to

» define the goals of the guidance process together with the clients/groups
and monitor their realisation

» gather feedback from clients/groups both during and at the end of the
guidance process

» provide guidance with clients/groups to evaluate their development and
the development of their skills and competency during the guidance pro-
cess

» specify or redefine the goals of guidance based on feedback and infor-
mation gained from evaluation
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* improve their activities as a career professional based on the outcomes
and feedback

* analyse and evaluate guidance processes and methods, their professional
practices and their quality and impact (see also sections B3.4. Evaluation
and C4.2 Quality assessment and monitoring)

B2 Guidance and learning theories

Knowledge of different approaches to guidance and learning forms the basis
for client work and the development of guidance methods. Recognising and
understanding different approaches helps career professionals structure their
guidance thinking and theory of use. Theoretical competency in guidance and
learning also means the ability to critically examine guidance activities and
their goals from different theoretical bases and to evaluate the effectiveness
of various approaches when working with different client groups.

In research and theories, guidance is examined from the perspective of
the individual as a personal development process, career development pro-
cess, life situation and its context. Guidance can also be viewed as an encoun-
ter, an interaction and a working alliance, a set of guidance methods, a goal-
oriented process and as the client's experience of themselves as a subject ca-
pable of making their own choices. Viewing guidance as a set of social ser-
vices and as part of regional community development requires examining an
individual's life course, career and participation also from the perspectives of
theories concerning society and working life.

B2.1 Developmental and life span theories

Career professionals examine guidance from the individual's perspective sep-
arately as a development process, life situation and its context.

The career professional has knowledge and understanding of

» the context of the interconnectedness of theories of individual develop-
ment and the course of life and the era in which they were developed

* how theoretical knowledge related to individual development and life
span is applied in the guidance process
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the influence of context, client's life situation, interpersonal relationships
and personal factors in the guidance process and the achievement of goals
the knowledge base of factors affecting inclusion and social exclusion
factors affecting well-being, functional capacity and agency

factors that influence emotional, social, cultural, and cognitive develop-
ment

factors affecting learning and the development of one's competency

The career professional is able to

choose an appropriate theoretical approach for the situation

apply key theories related to individual development, life span and context
in guidance work

take individual phases of development and individual differences in men-
tal, physical and social development into consideration

apply research and theoretical knowledge on inclusion and social exclu-
sion in guidance work

utilise research and theoretical knowledge on individual learning, behav-
iour, identity, physical, mental and social well-being and agency in guid-
ance work

B2.2 Career development theories

Career professionals examine career development within the framework of

individual characteristics, interests and values. Career development can also

be described as a process influenced by historical time, economy, and the

general conditions in society, as well as the individual's sphere of life and re-

lationships.

The career professional has knowledge and understanding of

time and context constraints of career theories
essential career development theories
the connection of career development with the course of human devel-
opment and life
factors influencing career development in an individual's social relation-
ships, life situation and networks
areas of career management skills and the significance of their acquisition
in the client's life and career planning
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* the variety and significance of transitions and transitional phases in an in-
dividual's life course
» factors affecting employability and employment

The career professional is able to

+ critically examine the approaches and applicability of different career de-
velopment theories to the guidance process

» apply career development theories appropriate to the needs of an individ-
ual or group

+ take into account contextual, relational and individual factors related to
career planning during the guidance process

* provide guidance in acquiring career management skills

» provide guidance during and through transitions

» provide guidance in acquiring employability skills

B2.3 Society and working life

Career professionals examine guidance work as part of a social and cultural
reality that affects the clients' situation and opportunities to construct their
lives and careers equally and sustainably. In addition to the individual's own
goals and guidance needs, the organisation of guidance is influenced by social,
health and rehabilitation policy objectives, as well as educational and labour
market policy objectives. As working life and individuals are constantly evolv-
ing, guidance requires a dynamic understanding of society and people's op-
portunities to learn along with this change.

The career professional has knowledge and understanding of

» essential operating principles of society and the labour market

» the impact of societal structures and operating systems on their work

* the impact of global economic factors on the labour market

« the importance of anticipation and futures’ literacy in their work

« various signals that anticipate changes (see also B3.1 Information retrieval
and management)

* the impact of changes in their operating environment

* the interface between client interests and the labour market

» the social functions of the education system and the role and function of
guidance in it
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the impact of current international and national trends on the functional
capacity of clients and organisations, as well as on life and career planning
the importance of guidance in the realisation of equity and equality in so-
ciety

the importance of guidance in the realisation of social inclusion and a sus-
tainable lifestyle in society

The career professional is able to

critically examine the societal trends

consider how economical and other factors affecting people’s lives are im-
pacting their plans regarding their life and career

examine socially constructed differences and power relations in education
and working life

take into account the impact of changes in working life on individuals' ca-
reers, skills needs and mobility

utilise anticipation and future literacy in their work

promote the realisation of equity and equality

take factors that strengthen a sustainable lifestyle into account in guid-
ance

provide their clients with guidance when planning their education and ca-
reers in international contexts

B2.4 Guidance theories

Career professionals apply guidance theories, taking into account the individ-

ual and their context in a client-oriented manner. Competency relating to

guidance theories provides the career professional with a foundation for cre-

ating goal-oriented enabling and learning processes. In addition, through the-

oretical competency, the career professionals construct guidance as an en-

counter, working methods and dialogue used in various interpersonal profes-

sions.

The career professional has knowledge and understanding of

the underpinning theories of the methods and tools used in guidance, and
their time and context constraints (see also section A1.3 Ethical principles)
approaches to building and maintaining a guidance relationship
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approaches and methods to help clients strengthen their agency, well-be-
ing and career management skills

theories related to individual guidance

theories related to group formation, group membership and group activi-
ties

the importance of screening clients' readiness and guidance needs from
the perspectives of the outcome and impact of the guidance process

the client's career management skills are influenced by individual, rela-
tional and contextual factors

the importance of clients” cultural background in career planning and the
guidance process

The career professional is able to

describe and justify how they plan, implement and evaluate guidance and
guidance processes by applying guidance theories and models

evaluate the suitability of the chosen theory of use in relation to the cli-
ent's needs and situation

evaluate the applicability of their theory of use to the respective guidance
process (see also section A1.3 Ethical principles)

provide guidance in acquiring career management skills by utilising various
guidance methods and tools in a versatile way

provide guidance in finding employment and at different phases of job
search by utilising various methods and tools in a versatile way

B2.5 Lifelong and continuous learning

Career professionals ensure that in the learning process related to career

planning, clients and groups learn to assess and develop their strengths and

competency in relation to the opportunities provided by the operating envi-

ronment. The guidance process highlights transversal skills that enable indi-

viduals to observe changes in their operating environment, specify learning

targets for themselves, develop their resilience and actively produce change

and development in their own lives and careers.
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The career professional has knowledge and understanding of

the importance of lifelong competency development and lifelong learning
in an individual's lifespan

career planning as a lifelong continuum of and as a learning process
career management skills as independent, learnable transversal compe-
tency

the importance of career management skills in different life situations and
transitions

essential theoretical knowledge and research related to learning

factors and operating models related to the recognition and validation of
prior learning

factors affecting clients' learning ability, resilience and well-being, neuro-
psychological challenges and their impact on learning, competency devel-
opment, career planning and the implementation of plans

identify the impact of the client's previous study experiences on career
planning and the implementation of plans

the importance of general working life skills in career planning and em-
ployment

The career professional is able to

apply functional and problem-based working methods in guidance

create functional and problem-based learning situations that enable cli-
ents to acquire their career management skills and provide guidance with
clients in acquiring their self-assessment skills so that they are able to de-
scribe their strengths, competency and areas for development

provide guidance with the client in acquiring their study and self-regula-
tion skills

support clients in using digital technology and developing information re-
trieval skills

identify common problems related to learning and study skills and, if nec-
essary, refer the client to learning support services

provide guidance with clients to act to achieve their plans and goals
provide guidance with clients to acquire self-reflection and self-assess-
ment skills so that they are able to analyse their learning process and the
development of their transversal skills
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B2.6 Guidance philosophy

Career professionals examine their own and the client's worldview as concep-
tualisation, awareness and structuring of the interpretation of reality. The
goal is to strengthen the individual's self-knowledge and structure the under-
pinning foundations and beliefs of life. Philosophical questions of guidance
are linked to the ethical principles of guidance.

The career professional has knowledge and understanding of

» the connections between guidance philosophical perspectives and their
guidance orientation

» different worldview dimensions and contents

* the connection between philosophical questions of guidance and ethical
principles

The career professional is able to

» define one's worldview and concept of humanity and their impact on one's
guidance orientation

* respect the client's worldview and values

» provide guidance with the client in defining their values and thereby im-
proving their self-knowledge

+ critically examine the world and the future, as well as the values prevailing
in society

+ provide guidance with the client in acquiring critical reflection skills

B3 Methodological competency

Methodological competency is included in learning and studying, acquiring
lifelong career management skills, promoting employability and the individu-
al's functional capacity, well-being, and social inclusion. It is the ability to plan,
implement, evaluate, lead, develop and transform guidance taking into ac-
count the context, diversity and background of different client groups as a
resource for guidance.
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B3.1 Information retrieval and management

Career professionals ensure that both they and the clients and groups have

access to up-to-date sources of information to support making plans and de-

cisions concerning life, studies, and work. Career professionals ensure that

clients and groups acquire the necessary skills to retrieve, evaluate and utilise

information when making plans and choices concerning their lives.

The career professional has knowledge and understanding of

up-to-date and reliable sources of information that they can utilise in their
work

quality criteria with which to evaluate the reliability of the information and
information sources being used

the importance of up-to-date labour market information in guidance (see
also B2.3)

sources of information containing up-to-date information on education
and employment options

sources of information on entrepreneurship

sources of information on available forms of support

essential sources of information on other services available

The career professional is able to

choose up-to-date, reliable and suitable resources

seek information on training opportunities and related enrolment proce-
dures

seek information on employment options and different forms of work as
well as procedures regarding job-seeking

seek information on entrepreneurship

seek information on existing forms of support available to clients

provide guidance with the client in information retrieval, evaluation and
use of information

B3.2 Reflecting and setting goals

Career professionals build a confidential guidance relationship. Career pro-

fessional screen the client's or group's readiness and guidance needs and sets

the goals for the guidance process together with the client or group members.
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The career professional has knowledge and understanding of

the importance of building a guidance relationship in the early phases of
the guidance process and screening the need for guidance

the multidimensional nature of career management skills

the client’s personal goals that are having an impact on the guidance situ-
ation and the instructions and objectives related to the core task of their
organisation

the guidelines and statutory documents used in the organisation for draw-
ing up the client's development plan

the importance of multiprofessional and multisectoral cooperation during
the guidance process

The career professional is able to

identify the client's personal goals as well as the normative and adminis-
trative objectives related to the organisation's core task that apply to all
client groups

assess the client's or group's career management skills, competency level
and areas for development

utilise various tools and methods in screening the readiness and guidance
needs of clients and groups

build a confidential guidance relationship

provide guidance with the client or group in acquiring self-knowledge and
self-assessment skills

provide guidance with the client in identifying and articulating their com-
petency

set goals for the guidance process together with the client or groups
negotiate with clients and groups about the ways of working, methods and
service channels to be used during the guidance process

engage in multiprofessional and multisectoral cooperation when neces-
sary

identify and articulate the boundaries of their profession and competency
(see also sections A1.2 Professional responsibility and C3.1 Multiprofes-
sional networking)
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B3.3 Client-centered guidance process

Career professionals plan and implement the guidance process together with

the clients. The objectives and operating models of the guidance process are

based on the readiness and needs of the client or group. Career professionals

monitor and evaluate how the guidance process proceeds according to the

operating models and goals agreed with the client or group. They also monitor

and evaluate how the goals are reached together with their clients.

The career professional has knowledge and understanding of

the individual background and readiness of clients and groups to plan their
future and career

the nature of the process related to career planning and decision-making,
its phases and related factors

client-centered approach in guidance

the importance of monitoring and evaluating the objectives set for the
guidance process and the progress of their implementation

the importance of utilising diverse and appropriate interventions, activi-
ties, and methods

the importance of gathering feedback at the end of the guidance process

The career professional is able to

provide guidance with the client or group by applying appropriate meth-
ods, tools and service channels
document the progress of the guidance process (see also section B3.4.
Evaluation)
apply career development theories appropriately during the guidance pro-
cess
assess how the guidance process is progressing in order to achieve the
objectives
assess whether the objectives set should be reviewed during the guidance
process
choose forms of work in which clients are active participants
choose interventions and tools that help clients and groups strengthen
their agency and skills for independent work
cooperate, where appropriate, with educational institutions, working life
and other parties and stakeholders
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ensure that the used resources and sources of information are up-to-date
and reliable

provide guidance with the client and groups to broaden their perspectives
and perceptions of existing options available to them

provide guidance with clients and groups to assess the applicability of dif-
ferent options available for them

provide guidance with clients and groups to develop their decision-making
skills

provide guidance with clients and groups to implement their plans and
take the necessary concrete measures

provide guidance with clients and groups to develop skills needed in tran-
sitions

complete the guidance process and gather feedback on the client's or
group's experiences during the process

develop their working methods based on feedback and information gained
from evaluation

B3.4. Evaluation

Together with the client, career professionals evaluate the result and impact

of the guidance process. The evaluation covers learning outcomes and career

management skills acquired through guidance, changes in functional capacity,

well-being, agency, competency, as well as one's own life situation and career

development. In addition, the evaluation focuses on what the individual has

learned from the guidance process and how they utilise this competency in

the future.

The career professional has knowledge and understanding of

the qualitative and quantitative outcomes of guidance and its impact on
the individual
the principles of documenting a guidance process
the importance of evaluating the guidance process and the realisation of
its goals
evaluating the outcomes of individual guidance processes as part of the
monitoring of the overall quality and impact of the organisation's opera-
tions (see also sections B1.3 Outcomes and impact of the guidance pro-
cess and C4.2 Quality assessment and monitoring)
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The career professional is able to

identify the qualitative and quantitative outcomes and impact of the guid-
ance process, as well as the evaluation targets, data sources and criteria
needed to demonstrate these

document the progress of the guidance process and utilise documentation
as evidence for evaluation of the guidance process

use the necessary qualitative and quantitative forms and methods to as-
sess the result and impact of an individual guidance process

identify how clients and groups have achieved their goals

provide guidance with clients and groups to evaluate the changes and out-
comes they have experienced during the guidance process and the career
management skills they have acquired (see also section B3.3 Client-cen-
tered guidance process)

develop their working methods based on information gained from evalu-
ation
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C SYSTEMIC COMPETENCY

Systemic competency refers to the ability to plan and organise one's guidance
work as part of regional guidance services in accordance with local needs and
operating conditions. In addition to the individual's personal development and
the interaction process inherent to guidance, the organisation of guidance is
examined as a multiprofessional, multisectoral and multi-administrative ser-
vice process and as a societal activity. The organisation of services requires
dialogue between employee and client groups that extend across administra-
tive boundaries. As a whole, guidance is a continuously evolving systemic en-
tity that responds proactively to changes.

Systemic competency includes lifelong guidance, systemic theory com-
petency, networking competency and strategic competency.

C SYSTEMIC COMPETENCY
COMPETENCY AREA COMPETENCY DESCRIPTIONS

C1 | Lifelong guidance C1.1 Guidance in society
C1.2 Lifelong nature of guidance

C1.3 Position and positioning guidance

C2 | Systems theory competency | C2.1 Organisations and networks
C2.2 Strategic learning

C3 | Networking competency C3.1 Multiprofessional networking
C3.2 Multisectoral networking

C4 | Strategic competency C4.1 Planning and organisation
C4.2 Quality assessment and monitoring

C4.3 Continuous development
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C1 Lifelong guidance

Lifelong guidance competency is the ability to understand guidance and its
lifelong nature as a social service. Lifelong guidance competency consists of
the ability to locate guidance in situations where it is subject to a wide range
of parallel expectations and needs for change. It is also the ability to articulate
the added value of guidance, promote its research and influence societal pol-
icy making concerning guidance.

C1.1 Guidance in society

Career professionals identify phenomena, relationships, trends, and changes
between education, working life and society and utilises foresight information
concerning the future in their work. In addition, they have the skills to pro-
mote guidance that is aware of societal structures and a sustainable, equal,
fair, and diverse society.

The career professional has knowledge and understanding of

* the phenomena, relationships, trends, changes and foresight information
between education, working life and the society

* guidance as part of society's service structures

* the systemic significance of guidance for individuals, communities, service
providers and societal development

* the importance of guidance for education policy, labour market, social in-
clusion, economic development, and sustainable future

* the importance of promoting equality, social justice and social diversity in
guidance

* how their job relates to the national policy goals for lifelong learning and
skills development

The career professional is able to

* obtain and evaluate up-to-date information on education, working life and
social issues

» takeinto account, in guidance processes, anticipation and forecasts on the
future of working life and society

* promote guidance that is aware of societal structures and an equal, fair
and diverse society
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follow research and public discussion related to the organisation of guid-
ance

locate the position and role of guidance services as part of the national
guidance ecosystem

promote the planning and implementation of research related to their
work and its operating conditions (see also section A2.3 Research in the
field of guidance)

participate in the formulation of policies concerning their work and its op-
erating conditions

C1.2 Lifelong nature of guidance

Career professionals ensure that the core of lifelong learning, is functional,

client-centered, ethically sound and professionally and systemically produced

lifelong guidance services at all phases of individual and group study and ca-
reer paths.

The career professional has knowledge and understanding of

guidance as a continuum at all phases of an individual's life

the systemic significance of guidance for individuals, communities, service
providers and societal development

the status and significance of guidance as part of the lifelong learning and
competency development of individuals, groups and communities

the role of guidance as a theme that permeates and unites different ad-
ministrative sectors

the special contexts of different administrative sectors and the rationales
for organising guidance

the national and international principles for organising multi-administra-
tive and multisectoral guidance

the principles and forms of guidance services of different administrative
sectors, which create a foundation for mutual cooperation and peer learn-
ing

their task as part of local and national lifelong guidance services

The career professional is able to

take into account the life situation of the client and groups as part of life-
long learning
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work with various client groups in different life situations
ensure a seamless service chain during client transitions

C1.3 Position and positioning guidance

Career professionals follow current research and participates in social discus-

sions related to the field. Demonstrating the importance and added value of

lifelong guidance in achieving the objectives of key education, employment,

economic and wellbeing and rehabilitation policies requires dialogue between

career professionals and policy makers.

The career professional has knowledge and understanding of

the systemic significance of guidance for individuals, groups, communities,
service providers and social development locally, nationally and interna-
tionally

the importance of guidance in promoting equity and equality and a sus-
tainable lifestyle

decision-making processes concerning the guidance systems and policy
development

key policy-makers responsible for guidance systems and policy develop-
ment and their areas of responsibility

the significance of evaluation and research data on guidance and its out-
come and impact as a basis for decision-making on guidance systems and
policy development

The career professional is able to

identify the features of the guidance process in order to describe the po-
sition and core task of guidance to clients, collaborative partners, different
stakeholders and policy-makers (see also section B1.1 Features of the
guidance process)

actively follow societal developments and current debate as well as mul-
tidisciplinary research from the perspective of guidance (see also section
A2.3 Research in the field of guidance)

take into account the promotion of equity, equality and a sustainable life-
style in guidance
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+ take into account the personal goals set by individuals for their lives and
activities, as well as the objectives of the functional education system and
working life

* demonstrate to policy-makers and service financiers the added value of
guidance and the social return of investments in the implementation of
guidance services

* identify evidence-based key targets for guidance systems and policy de-
velopment

* identify the necessary measures and solutions to support evidence-based
guidance systems and policy development

* participate in public discussion on guidance systems and policy develop-
ment

* include research-based information and evaluation findings as a basis for
decision-making on lifelong guidance systems and policy development

» participate in the development of a regional operating model for guidance

» work with local, national and international partners to promote the objec-
tives and operating conditions of guidance

C2 Systems theory competency

Systems theory competency is the ability to recognise guidance as part of an
individual's life planning and as a part of a broader social context. Systems
theory competency is related to understanding how individual guidance and
sphere of life relate to broader systems and organisations. It requires a view
of the overall result and impact of guidance as well as systemic thinking in the
operating environments of the guidance sector.

C2.1 Organisations and networks

Career professionals apply organisational and network theories in defining
the common goals of guidance and in planning, implementing, and evaluating
services. Career professionals work in multisectoral networks and promote
the continuity and consistency of services at different phases of an individu-
al's life.
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The career professional has knowledge and understanding of

the communal nature of entities and organisations providing guidance ser-
vices

factors that promote or limit the activities of the organisation, networks
and different actors in achieving jointly agreed goals

how the tasks of the organisation and the network are divided between
different actors

how the structures of organisations and networks (power, leadership, di-
vision of responsibilities) affect the organisation of guidance

how the operating cultures of the organisation and networks (operating
methods, values, rules, language and relationships between actors) affect
the organisation of guidance

how organisations create the conditions for the provision of guidance ser-
vices and the social interaction required in their operations

how organisations and networks are a part of the lifelong guidance eco-
system (objectives, regulations, resources, activities and rationale)

The career professional is able to

understand both their and their organisation's role and position in net-
worked guidance provision

understand the effects of organisational and network structures and op-
erating methods on the organisation of guidance

apply organisational and network theories in defining jointly agreed goals
for guidance as well as for planning, implementing and evaluating guid-
ance

C2.2 Strategic learning

Career professionals view lifelong guidance as part of an individual's life plan-

ning as well as a part of broader societal context and the service structure of

different organisations. The organisation and development of guidance are

separately connected to the societal function of guidance, the activities of

organisations providing services, the competency of the guidance staff as well

as to the guidance processes between individuals, groups, and career profes-

sionals. The learning of career professionals and their cooperation networks

is based on the joint learning of the network members. In networks, jointly
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planned activities can bring positive changes to both career professionals and
the cooperation networks.

The career professional has knowledge and understanding of

» the principles and significance of systemic thinking for the planning and
implementation of guidance services

+ the role and significance of strategic learning for the continuous develop-
ment of their work and their cooperation networks

+ the essential approaches to strategic development

The career professional is able to

identify the drivers of change in the operating environment affecting their

work together with the actors and stakeholder groups involved in organ-

ising guidance

* view guidance in the context in which it is provided

+ takeinto account the connections between the different features of guid-
ance

» identify the current state of the guidance provision and its key needs for
change

» evaluate the guidance service process and use the evaluation findings in

guidance systems and policy development

C3 Networking competency

Networking competency includes the skills to identify and utilise guidance
networks and the ability to work in multisectoral and multiprofessional coop-
eration networks. It also means the ability to establish appropriate collabora-
tive relationships.

C3.1 Multiprofessional networking

Career professionals work in multiprofessional cooperation with other pro-
fessionals at different phases of individual and group guidance processes. The
areas that require a division of labour in guidance are support for functional
capacity and well-being, skills development and career development and life
planning.
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The career professional has knowledge and understanding of

various parallel perspectives and background factors that are affecting
guidance situations

different concepts used by different organisations to describe guidance
work

guidance as a continuum and a networked service

operational plans for the guidance provision both in their organisation and
in collaborative partner organisations, as well as jointly agreed overall
goals for guidance

the responsibilities, resources, competency areas and tasks of different
career professionals in local collaborative networks

their role and position in networking at different phases of the guidance
process for individuals or groups

boundaries of their profession and competency in guidance work (see also
sections A1.2 Professional responsibility both B3.2 Reflecting and setting)

The career professional is able to

examine client situations from multiple perspectives

interact with career professionals working in different administrative sec-
tors as peers

respect different perspectives in guidance and tolerate ambiguity in the
guidance situations

articulate underpinning concepts and principles concerning their work
compile a common understanding from different perspectives as a foun-
dation for multiprofessional work

establish appropriate collaborative relations

work in various multiprofessional working groups and cooperation net-
works and agree upon referring their client to another service provider in
their network if necessary

during multidisciplinary cooperation ensure that responsibility for the cli-
ent's guidance process is clearly defined between the actors (see also sec-
tion C3.2 Multisectoral networking)

identify the significance of multiprofessional cooperation for the develop-
ment of guidance activities in their organisation (see also section C4.3
Continuous development)
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C3.2 Multisectoral networking

Career professionals cooperate with other organisations providing guidance

services to develop regional multisectoral guidance services and share good

practices. Multisectoral cooperation examines the relationship networks of

organisations and stakeholders providing guidance services, the differences

between organisations' tasks and relationships, and the interface of services

and jointly provided collective services. In multisectoral networking, career

professionals cooperate with actors and stakeholders in different administra-

tive sectors at different phases of individual and group guidance processes.

The career professional has knowledge and understanding of

the importance of the jointly agreed overall goals for regional guidance
services

the importance of mutual agreement and knowledge formation

regional service user groups and region-specific demand and need for
guidance

partners and stakeholders and their possible expectations regarding the
outcomes of guidance

key stakeholders and service providers responsible for organising guid-
ance and their areas of expertise

special characteristics of local guidance service providers in the need for
referrals

their organisation’s core tasks and its boundaries in a regional multidisci-
plinary guidance service network

The career professional is able to

contribute to the formation of the cooperation network for organisation
of regional guidance services
contribute to the organisation of the regional collaborative or working
groups to achieve jointly agreed goals for the services
plan and implement their work in a multisectoral network, taking into ac-
count the objectives of both their organisation and the region's multisec-
toral network for guidance provision
create an action plan for guidance work in their organisation as part of a
regional cooperation network (see also section C4.1 Planning and organi-
sation)
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» agree on the responsibilities of each actor in the network

« ensure sufficient mandate to operate in the network

* agree on underpinning principles for mutual communication and exchange
of information

* agree, with the client about transferring them to another actor within the
service network if necessary

* ensure that responsibility for the client's guidance process is clearly de-
fined between the actors in multisectoral cooperation (see also section
C3.1 Multiprofessional networking)

* improve their competency in networking and cooperation skills

« promote communal activities in networks (see also section C4.3 Continu-
ous development)

C4 Strategic competency

Strategic competency relates to the development of the guidance sector. It
requires the ability to assess the current situation, set goals and plan activities,
as well as monitor outcomes and impact. Strategic competency also includes
an understanding of existing legislation and regulations, structures, collabo-
ration relationships and the total resources available. The processes of stra-
tegic development of services and continuous learning include situation as-
sessment, visioning and defining jointly agreed goals, planning, cooperation
and communication, joint knowledge formation, consolidation of sustainable
operations, and systematic monitoring and evaluation.

C4.1 Planning and organisation

Career professionals plan and organises their work in accordance with the
ethical principles of the field, quality criteria, local needs, and operating con-
ditions, as well as legislation, administrative guidelines and regulations that
impact professional practice.

The career professional has knowledge and understanding of

* the importance of strategic competency in guidance work

* legislation, regulations and administrative instructions that impact profes-
sional practice
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various user groups of services

guidance as part of the organisation's overall operations and its operating
culture

their work as part of the regional and local lifelong guidance ecosystem
available resources and multisectoral overall resources for the provision
of services

the basis for the most appropriate and efficient use of existing multisec-
toral overall resources

The career professional is able to

draw up an action plan as a basis for their work (see also section C3.2
Multisectoral networking)

identify the essential user groups for guidance services in their adminis-
trative sector

carry out an assessment of service needs among different user groups
plan guidance and guidance services as part of their organisation's opera-
tions

plan guidance and guidance services as part of the services of regional
cooperation networks

create a culture of trust and openness in their work community as a basis
for cooperation

proactively develop guidance and guidance services

Contextual variables

Comprehensive and upper level secondary education

The career professional has knowledge and understanding of

the basics of school level legislation, curriculum, and qualifications

other administrative guidelines and instructions concerning the level of
education

institutional strategic and operational plan for guidance provision

The career professional is able to

plan, implement and evaluate guidance in accordance with legislation con-
cerning the level of education and the administrative guidelines, curricula
and qualification criteria guiding the activities
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* plan, implement and evaluate in accordance with institutional strategic
and operational plan for guidance provision

Higher education

The career professional has knowledge and understanding of

* higher education legislation, administrative guidelines, and qualification
criteria

* institutional strategic and operational plan for guidance provision

The career professional is able to

* plan, implement and evaluate guidance in accordance with higher educa-
tion legislation and administrative guidelines

* plan, implement and evaluate guidance according to the institutional stra-
tegic and operational plan for guidance provision

Employment services

The career professional has knowledge and understanding of

* legislation and national and regional guidelines on the operation of em-
ployment services

* common operating principles, plans and guidelines of their own organisa-
tion

The career professional is able to

* plan, implement and evaluate guidance services in accordance with legis-
lation and administrative and organisational guidelines of the employment
services

* respect the right of individuals to self-determination and autonomy in har-
mony with other normative obligations of the employment services

Ohjaamo One-Stop-Guidance Centers

The career professional has knowledge and understanding of
* legislation on the operation of Ohjaamo One-Stop-Guidance Centers and
national and regional guidelines
» common operating principles, plans and guidelines of their own organisa-
tion
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The career professional is able to
» design, implement and evaluate guidance services in accordance with na-
tional, regional and organisational guidelines

C4.2 Quality assessment and monitoring

Career professionals promote the systematic evaluation of the quality and
impact of guidance. The evaluation of the quality and impact of guidance co-
vers the outcomes of services, service implementation and service process,
service structures, total resources allocated for the implementation of guid-
ance, as well as the entire approach to quality assessment and the organisa-
tion’s quality culture.

The career professional has knowledge and understanding of

* the outcomes, impact, and quality of guidance from the perspectives of
society, service providers and clients

» key quantitative and qualitative approaches and tools for quality assess-
ment

» various user groups and their needs for guidance services

* how well guidance meets demand and the needs of individuals, groups
and different stakeholders

« how well individuals and groups are progressing towards the set goals (see
also sections); B1.3 Outcomes and impact of the guidance process and
B3.4. Evaluation)

* how accessible guidance services are for all user groups

» the effectiveness of client relationships

* how clients experience the service

* how the services are being managed

» key criteria for high-quality guidance

* how to act in collaborative networks to develop guidance and its quality

* how to document guidance processes and their outcomes as an evidence
for knowledge-based management

* how competency and activities impact the overall quality of guidance
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The career professional is able to

identify the key outcomes of their work from the perspectives of the in-
dividual, their organisation and society

identify the necessary quantitative and qualitative criteria, as well as the
necessary evidence to demonstrate the outcomes of guidance

design forms of work in which the possible outcome of guidance can be
documented

document the effectiveness and impact of their own work

systematically collect quantitative and qualitative data on the implemen-
tation of guidance

interpret information on the guidance provision from the perspective of
the quality and impact of services

combine information on the guidance provision with other available re-
search and evaluation data

develop their work on the basis of the evaluation results

disseminate evaluation data to be used as a basis for the systematic de-
velopment of guidance work to colleagues, researchers and policy-makers
follow research in the field, which can be applied to the development of
their own work

C4.3 Continuous development

Career professionals examine the underpinning principles, values, percep-

tions, structures, policies and practical prerequisites of the guidance systems

and policies. The continuous development of guidance services based on stra-

tegic learning covers the evaluation and analysis of services, visioning, com-

munication and operations, and continuous learning of services.

The career professional has knowledge and understanding of

the impact of global and societal trends and changes on the economy and
working life

how changes in society determine the guidance systems and policy devel-
opment

the needs of different client groups and stakeholder expectations that af-
fect the guidance systems and policy development
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key theories, values, national policies and regulations related to guidance
systems and policy development

key stakeholder groups involved in the organisation of guidance
policy-making and decision-making processes concerning the organisation
of guidance

the overall resources available for the organisation of guidance

key elements of multisectoral guidance systems

The career professional is able to

take into account the key elements and mechanisms of the guidance pro-
cess in their development work (see also section B1.1 Features of the
guidance process)

obtain and evaluate up-to-date information on education, working life and
social issues

prepare an assessment of the current situation in their operating environ-
ment

critically evaluate and utilise anticipation data

identify the key trends and external drivers for change related to guidance
systems and policy development

understand their own and their community’s role in building the future
identify the strengths and development areas of their own and the collab-
orative network's operations

use client feedback and evaluation findings in replanning and developing
their own and their cooperation network's operations

draw up an action and development plan for their work as well as meas-
urable indicators for its goals

participate in the continuous development of the cooperation network
and in the construction of a joint action plan

contribute to the organisation of the work of the cooperation network
with a view to achieving jointly agreed goals

act proactively to ensure overall collective resources and mandate
systematically document and report the outcomes of networking in ac-
cordance with jointly agreed principles (see also sections C3.1 Multipro-
fessional networking and C3.2 Multisectoral networking)

establish new forms of work and their systematic evaluation as a basis for
their own continuous learning and professional development
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ATTACHMENTS

Appendix 1
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Appendix 2: General competency descriptions for ca-
reer professionals

Competency areas (A1-C4) have been divided into more detailed sections
(e.g. A1.1-A1.4) to make them easier to understand.

A PROFESSIONALISM

Al | Ethical competency Career professional
A1.1 Legal and administra- carries out guidance work in accordance
tive requirements with legislation and administrative instruc-
tions in its field.
A1.2 Professional responsi- is aware of the boundaries of their profes-
bility sion and competency and acts accordingly.
A1.3 Ethical principles acts in accordance with the ethical princi-

ples of its field.

A1.4 Guidance relationship acts in a guidance relationship in accord-
ance with the ethical principles of its field.

A2 | Theory-and research-based | career professional
competency

A2.1 Theoretical knowledge | bases their work on key theories and re-
search data in the field.

A2.2 Applying theoretical applies a wide range of theories in guid-
knowledge ance work.

A2.3 Research in the field of | follows research and literature in the field
guidance of guidance as well as publications by par-
ties and disciplines relevant to their work.

A3 | Reflective competency Career professional

A3.1 Reflective professional | evaluates and develops one’s guidance
practice work together with clients, colleagues, var-
ious actors in guidance and stakeholders.

A3.2 Developing personal commits to identifying one’s own develop-
competency ment goals and continuously developing
one’s professional skills.

commits oneself to identify personal de-
velopment goals and continuous profes-
sional development

Table A Professionalism continues on the next page
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A4 | Communication and interac- | Career professional
tion competency
A4.1 Clear communication uses oral, written, and visual communica-
tion in a clear and understandable manner.
A4.2 Goal-oriented interac- utilises different channels, methods and
tion tools in communication and interaction.
A4.3 Reflexive communica- manages spoken and written communica-
tion tion, both real-time and delayed, between
the career professional and the cli-
ent/groups.
A4.4 Professional communi- | communicates as a professional in client
cation work and as a representative of the guid-
ance sector in various networks and work-
ing groups
A5 | Digital competency Career professional

A5.1 Technology in guidance

utilises technology in guidance efficiently
and appropriately.

A5.2 Technology in the guid-
ance process

utilises technology seamlessly in the guid-
ance process.

A5.3 Collaborative use of
technology

promotes the collaborative use of technol-
ogy in the guidance process and profes-
sional cooperation

A5.4 Systematic develop-
ment of using technology in
guidance

utilises new technological solutions and
promote their use in the guidance process.
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B CLIENT WORK

B1 | Process competency Career professional

B1.1 Features of the guid- examines guidance alongside the individu-

ance process al's own development as a service process
and social activity.

B1.2 Guidance as a process takes into account the information, inter-
action and process dimensions of guid-
ance.

B1.3 Outcomes and impact together with the client, systematically

of the guidance process evaluates the result and impact of the
guidance process.

B2 | Guidance and learning theo- | Career professional

ries

B2.1 Developmental and life
span theories

examines guidance from the individual's
perspective separately as a development
process, life situation and its context.

B2.2 Career development
theories

examines career development within the
framework of an individual's characteris-
tics, interests, and values, as well as con-
text.

B2.3 Society and working life

examines their work as part of the social
and cultural reality affecting the client's
situation.

B2.4 Guidance theories

applies guidance theories, taking into ac-
count the individual and their context in a
client-oriented manner.

B2.5 Lifelong and continuous
learning

ensures that clients and groups learn to as-
sess and develop their strengths and com-
petency in relation to the opportunities
provided by the operating environment.

B2.6 Guidance philosophy

examines one's own and the client's
worldview as conceptualisation, aware-
ness, and structuring of the interpretation
of reality.

Table B Client work competency continues on the next page
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B3

Methodological competency

Career professional

B3.1 Information retrieval
and management

ensures that clients and groups have ac-
cess to up-to-date sources of information
to support plans and decisions concerning
life, studies and work.

B3.2 Reflecting and setting
goals

screens the client's or group's readiness
and guidance needs and set the goals of
the guidance process together with the cli-
ent or group members.

B3.3 Client-centered guid-
ance process

plans and implements together with clients
a guidance process that meets their readi-
ness and needs.

B3.4. Evaluation

Together with the client, evaluates the re-
sult and impact of the guidance process.
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C SYSTEMIC COMPETENCY

Cl1 | Lifelong guidance Career professional

C1.1 Guidance in society takes into account phenomena, relation-
ships, trends and changes between educa-
tion, working life and society.

C1.2 Lifelong nature of guid- | ensures that lifelong guidance services

ance form a continuum at the core of lifelong
and continuous learning.

C1.3 Position and positioning | follows current research and participate in

guidance social debate related to the field.

c2 | Systems theory competency | Career professional

C2.1 Organisations and net- | applies organisational and network theo-

works ries in defining jointly agreed objectives of
guidance and in planning, implementing,
and evaluating services.

C2.2 Strategic learning develops guidance as part of a broader so-
cietal context and the service structure of
different organisations

C3 | Networking competency Career professional

C3.1 Multiprofessional net- cooperates multiprofessionally with other

working professionals.

C3.2 Multisectoral network- | cooperates with various organisations.

ing

C4 | Strategic competency Career professional

C4.1 Planning and organisa-
tion

plans and organises guidance work in ac-
cordance with local needs and operating
conditions, as well as administrative guide-
lines and regulations.

C4.2 Quality assessment and
monitoring

promotes the systematic assessment of
the quality and impact of guidance.

C4.3 Continuous develop-
ment

examines the underpinning principles, val-
ues, perceptions, structures, policies, and
practical operating conditions for guidance
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